Clint Green Report Back from ICED 2010 Vancouver


I was fortunate to be able to attend and present at this Congress which is held every five years.  This year it was held in the beautiful city of Vancouver BC, Canada.  It was the 21st Congress.  The theme of the conference was “Partners in Education.”  
 I would like to begin by making an observation, and that is, here in NZ we are at the fore front of international education of the Deaf and hearing impaired.  There were presentations given reporting research about techniques and methods that we have been employing over at least the last ten years.  I think that New Zealand is a nation where the number 8 mentality still exists.  In other words when there is a job to be done we just go ahead and get it done by whatever means we have at our finger tips.  We don’t have a great research culture as do the States and much of Europe; we don’t bleat about our achievements, we simply do it.

Having got that off my chest my second comment would be that the conference was of a very high standard, the location, the venue, the presenters, and the organisation was tremendous.  I was fortunate to spend the first day at the Leaders Forum, a dialogue session organised outside of the congress proper and held at the University’s Centre for Dialogue where participants sit in a circle thus facing each other.  This day began with the voice of Deaf youth including Alana who is BOT member Leah Peterson’s daughter.  This was a powerful dialogue as each contributor described what it was in their education years that made a difference.  There was a mix of Deaf and hearing impaired students so we heard from students who had been at special schools and those who had been fully mainstreamed, as well as SL dependent students and fully oral students.  The themes of isolation and loneliness hit a core as we can all identify these issues amongst our students here in NZ.

This was followed by a dialogue of the threats of globalisation / privatisation that is dominating education systems certainly within the developed countries.  This trend threatens minority groups, lower income groups, and developing nations, as the gap between rich and poor widens.

Number three dialogue of the day was around Teacher Education.  The themes were very much family and early intervention.  Cochlear Implants are changing the face of Deaf Education.  Increasingly educators are looking at the whole child.  We must begin with families, and work with them, the child is at the heart and we must keep them in mind.  The presenters included Dr Greg Leigh from Renwick who will be familiar to us in NZ.  A theme that was discussed was that CI will not create hearing children, but rather hearing impaired children who will require support and the input of skilled specialist teachers.

The fourth session was around resources worldwide and included speakers from developing countries where resources both human and capital are thin on the ground and they are looking very much to the developed lands to assist. It is sobering to note that over 80% of the world’s deaf children will not have access to Cochlear Implants.

The closing session was a summary of the day by two speakers one from a developed country (USA) and one from Uganda. The final session for the day was facilitated by leading Deaf Education journal editors including Marc Marschark facilitating a discussion around “where to from here.” 
All in all this was a great add on and I am very glad I attended.

The Congress proper began with a welcome and reception on the Sunday evening.  I was saddened to witness the native local people being involved in entertainment fashion only. By that I mean that they did not lead the welcome as would happen here. 
The standard of keynote presenters was very high.  There were some themes that I felt emerged out of the congress.

1. There are noticeable trends throughout the developed countries which include:  
a. Decreasing numbers of students in specialist schools and increasing numbers placed in mainstream settings 
b. Rapid increase in early detection and consequent intervention
c. Increasing incidents of bilateral implanting
d. Implanted children are very much still requiring support of specialist teachers
e. Specialist teachers becoming more holistic practitioners and working in more collaborative support models.  Case managers were one term used.  The focus on collaboration and whole school approaches to a wide range of adaptations for which we must be advocates.
f. The past polarising of Deaf cultural approaches with corresponding visual communication systems and spoken language approaches seems to be diminishing with a more moderate middle ground viewpoint emerging.
g. There is a ground swell of evidence which suggests that a visual communication system does not impair the development of a spoken system where both are taught and used. (In the evidence that I saw the term visual referred to all visual systems including cued speech, and sign supported spoken languages.).
i. This quote from Marc Marschark, editor of the Journal of Deaf Studies and Deaf Education illustrates the trends: “First, in this investigation and virtually all of the earlier studies, the deaf children with implants did not reach the language levels of their hearing peers. Most children with cochlear implants have hearing thresholds comparable to children with mild to moderate (or greater) hearing losses. They still miss some auditory information, and thus their language outcomes are not optimal. But, contrary to popular opinion, there is no evidence that sign language-oriented programs or bilingual programs enable deaf children to reach comparability to hearing peers in language and academic achievement either (if that is your comparison group). The deaf children who show the best outcomes tend to be those who have the benefits of early sign language and exposure to the spoken language of the community (through implants, hearing aids, print, etc.). This is a complex issue, however, and just as ASL does not provide access to print literacy, nor do cochlear implants generally result in deaf children reading at the level of hearing age-mates.”
h. There is a very real call from developing nations for support from their peers in developed countries.
i. The need for better training for general education practitioners and the roles that we play in that process.
j. There is evidence that as many as 40% of Deaf / HI students may have complex needs or extra learning needs.  These students are often excluded from research data, and this was certainly backed up in much of the research presented at ICED where presenters would begin with 
“This study looked at the ......... development of x students from xxxxxx institute.  They were profoundly deaf and had no other learning difficulties”  
It was proposed that the interaction of the disabilities created learning needs that are different from either one of the disabilities alone.
k. In line with my own presentation there was a call to acknowledge cultural diversity, and to value, not just tolerate, such diversity.  Alongside of this the call for us to become reflective practitioners engaging in self assessment, and to acquire cultural knowledge and skills.
2. There was a moving and powerful presentation from Nassozi Kiyoga (who incidently also took part in the Leaders Forum) who sobered us all with some statistics from sub Saharan Africa:
· 80% of the world’s Deaf population live in developing countries, but only 10% of all disabled children access services.
· 26 of the world’s lowest countries economically are in Africa.
· 70% of the world’s HIV patients are in Africa, but 10% of the population!
· Many of the population still believe that breast milk causes otitis media!
· Many of the Deaf and Hearing impaired are used as beggars, so it is not beneficial to have them develop any language.
· There is no public health system and little clean drinking water.
· The majority of Deaf and HI in Africa are born hearing but become deaf through illness.
· Exploitation and abuse is epidemic and endemic.
· Uganda in particular has a history of autocratic government
· Corruption widespread.
· Some words of positivity, deaf people are coming together and working as teachers
· The group Deaf Link Uganda has been formed.
I was particularly inspired to be able to add my signature to the resolution overturning the Milan Congress decision to ban sing languages from education of the Deaf.
I feel privileged to have been able to attend this event.  It has given me a new perspective on the world of Deaf Education, enabled me to extend my network of professional colleagues, and given me renewed enthusiasm for the field I choose to work in.  I would like to acknowledge the following for their generous support:

· The Oticon Foundation in NZ.
· Huckleberry’s Charitable Trust.
· MG Martin Trust.
· NZ Association of Teachers of the Deaf.
· Taupo Rotary International Chapter.

Finally I want to acknowledge the following for their work and support:
· Kelston Deaf Education Centre Board of Trustees & CEO David Foster
· Helen Jacob (Ka Hikitia lead teacher), 
· Dr Michael Heeney (Kelston Deaf Education Centre Regional Manager)
· Whanau and students who were pictured and / or recorded for the work.


